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Abstract 
 
For over a century the New Zealand education system has been defined by a 
bipartite organisation of schooling that is divided philosophically, pedagogically 
and structurally along primary and secondary lines. Initial teacher preparation and 
in-service professional development provision perpetuate this two-tiered division 
by providing programmes of teacher education in almost exclusively primary and 
secondary education. While the New Zealand education system has achieved many 
successes, concerns have been expressed in recent years about the variable quality 
of education young adolescent students in Years 7-10 experience in New Zealand 
schools. Current research shows that it is what teachers know and do in the 
classroom that is the most significant factor influencing student learning. In view of 
the concerns around the provision of effective middle level education, it is timely to 
place New Zealand teacher education under the lens. This research investigates how 
the middle years are catered for within initial and in-service teacher education 
across a number of key New Zealand institutions. Using qualitative methodology 
the study examines how, and to what extent middle level teachers are prepared 
through their primary or secondary programme of initial teacher education, and 
through in-service support, to meet the specialised needs of young adolescent 
students. The findings are informed, through an in- depth interview with an 
internationally recognised expert in middle level education, to ascertain the wider 
systemic factors influencing the uptake of specialised middle level teacher 
preparation in New Zealand.  Additionally, comparative insights have been 
obtained from the perspectives of six international teacher educators involved in 
middle level teacher education programmes in Australia and the United States. The 
findings from this study have been synthesised to provide recommendations for the 
reform of New Zealand teacher education so that it is cognisant of the middle levels 
of schooling. It is hoped that these recommendations will inform future directions 
and will result in the learning pathway for Years 7-10 identified in the current New 
Zealand curriculum, becoming a reality.    
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Glossary 
 
Associate Teacher           A teacher in the schooling sector who mentors 
                      student teachers during teaching practicum.       
 
Composite Schools: Schools that cater for children from Year 1 
through until Year 13. 
 
Early Adolescence The term used to denote the period of human 
growth and development that occurs between 
the ages of 10 and 15 years. 
 
ERO: The Education Review Office evaluates and 
reports publicly on the quality of education in 
all New Zealand schools and early childhood 
centres. 
 
Education Support Services: Education Support Services, usually under 
contract to the Ministry of Education provides 
teacher professional development programmes 
to schools. 
 
Initial Teacher Education: Undergraduate and postgraduate tertiary 
education programmes that lead to a 
qualification to teach in New Zealand schools. 
 
Intermediate Schools: A particular type of school that is unique to NZ 
and caters for middle level students in Years 7 
and 8. 
 
Māori: The indigenous people or tangata whenua 
(people of the land) of New Zealand. 
 
Middle Level Education: Educational provision designed to meet the 
specific needs of young adolescent students in 
Years 7-10 and across a range of school 
configurations. 
 
Middle Schooling: A term that refers to a particular philosophy or 
set of principles about teaching, learning and 
curriculum for young adolescents. 
 
Middle Schools: A specific school structure or organisational 
unit that caters for young adolescent students in 
Years 7-9 or 10. 
 
  
Ministry of Education: The Ministry of Education is the government's 
lead advisor on the New Zealand education 
system, shaping direction and developing 
strategic policy for the education sector. 
 
NCEA: The National Certificate of Educational 
Achievement is New Zealand’s national 
secondary school qualification. 
 
NZAIMS: The New Zealand Association of Intermediate 
and Middle Schools whose aim is to promote 
early adolescent education.  
 
NZEI: The New Zealand Educational Institute Te Riu 
Roa (NZEI) is New Zealand's largest education 
union.  
 
New Zealand Curriculum: The New Zealand Curriculum (2007) is the 
official policy for teaching, learning, and 
assessment in New Zealand schools. 
 
NZ Teachers’ Council: The professional and regulatory body for 
teachers in English and Māori medium settings 
for early childhood, schools and other related 
education institutions. 
 
Pākehā: New Zealanders of European descent. 
 
PPTA: The professional association/union representing 
teachers and principals in secondary and area 
schools, and teachers in intermediates, 
technicraft centres, and community education. 
 
Primary Schools: Primary schooling represents the first stage of 
compulsory school education from New 
Entrants to Year 6, or in the case of a full 
primary school up to and including Year 8. 
 
Restricted Composite Schools: The official Ministry of Education designation 
for middle schools catering to students in Years 
7-9 or Year 7-10. 
 
School Network Reviews: The extensive process undertaken by the New 
Zealand Labour-led government between 2003-
2005 in reviewing schooling provision.  
 
Secondary Schools: Secondary schooling represents the final stage 
of compulsory school education in New 
Zealand and caters for students in either Years 
7-13 or Years 9-13.  
 
  
SPANZ: Secondary Principals’ Association of New 
Zealand. National association and professional 
body representing secondary school principals 
or those with a vested interest in secondary 
education such as secondary teacher educators 
within institutions. 
 
TEC: The Tertiary Education Commission (TEC) is 
responsible for policy development and 
implementation in the tertiary education sector. 
They are also responsible for funding the 
government’s contribution to tertiary education 
and training.  
 
Young Adolescent The broad term used to describe a young person 
experiencing growth during the period of early 
adolescence or 10-15 years age span.  
 
Wānanga Maori tertiary education institutions. 
 
Whanau Maori word denoting the concept of family. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Table of Contents 
 
Preliminaries 
 Declaration of Originality………………………………i 
 Authority of Access…………………………………….ii 
 Statement of Ethical Conduct………………………….iii 
 Abstract………………………………………………...iv 
 Acknowledgements…………………………………….v 
List of Figures 
List of Tables 
Glossary 
 
Chapter 1: Introduction………………………………………………………1 
  Preamble…………………………………………………………...1 
  Motivation for the research topic………………………………….6 
  Overview of the thesis……………………………………………..7 
The thesis structure………………………………………………...8 
  Conclusion………………………………………………………...10 
 
Chapter 2: Literature Review………………………………………………..11 
Introduction………………………………………………………..11 
1. The distinctiveness of early adolescence……………...14 
2. Responsive schooling provision for the middle levels..14 
(i) Theoretical underpinnings………………...14 
(ii) Curriculum………………………………...15 
(iii) Assessment………………………………...18 
(iv) Pedagogy…………………………………..21 
3. Advocacy for middle level teacher preparation……….24 
4. Models of middle level teacher education…………….28 
5. Factors inhibiting the implementation of specialised 
teacher preparation…………………………………….33 
Summary…………………………………………………………..36 
  
 
Chapter 3: Background to the New Zealand Educational Context………38 
  Introduction……………………………………………………....38 
New Zealand’s Education System……………………………….38 
  The Origins and Development of Middle Schooling in NZ……..41 
  Teacher Education in New Zealand……………………………..46 
  Summary………………………………………………………...50  
 
Chapter 4: Methodology…………………………………………………….51 
  Introduction……………………………………………………....51 
  Purpose of the Study……………………………………………..51 
  Theoretical Perspectives…………………………………………53 
  Research Design…………………………………………………54 
The Role of the Researcher……………………………………...54 
Selection and recruitment of participants………………………..55 
1. Selection and recruitment of NZ institutions………...56 
2. Selection and recruitment of New Zealand teacher 
educators……………………………………………..58 
3. Selection and recruitment of key informant………….59 
4. Selection and recruitment of international institutions 
and teacher educators………………………………...60 
Data collection…………………………………………………....62 
Data analysis……………………………………………………...66 
Ethical considerations…………………………………………….68 
Reporting of Findings…………………………………………….69 
Summary………………………………………………………….70 
 
Chapter 5:  Findings: The perspectives of New Zealand teacher educators..71 
  Introduction…………………………………………………........71 
   Section 1: Teacher educators (primary programmes)……71 
    Theme 1: Teacher educator attitudes…………….72 
    Theme 2: A generic theoretical framework……...75 
    Theme 3: Provision for the middle years………...77 
     3.1. Course content………………………77 
  
     3.2. A constructivist theme……………....79 
     3.3 .A focus on relationships…………….82 
     3.4. Placements in middle level settings...84 
     3.5. Reliance on associate teachers……...88 
    Theme 4: Emphasis on subject knowledge……...90 
  Theme 5: A focus on transitions………………...94 
 Section 1 Summary……………………………………...97 
 Section 2: Teacher educators (secondary programmes)...98 
  Theme 1: One predominant qualification……….99 
    Theme 2: A generic theoretical framework……102 
    Theme 3: Provision for the middle levels……...104 
     3.1. Secondary differentiation………….104 
     3.2. ‘Teaching and Learning’ course…...107 
     3.3. Placements in middle level settings..110 
     3.4. An emphasis on relationships……....113 
    Theme 4: Teacher educator attitudes……………114 
 Theme 5: Middle level teacher preparation not an       
option…………………………………115 
   Section 2 Summary……………………………………...115 
   Section 3: Teacher educators (in-service programmes)…116 
    Theme 1: Bipartite structure of provision……….116 
    Theme 2: Ministry of Education priorities………118 
    Theme 3: A focus on effective teaching………....119 
    Theme 4: Subject-content knowledge…………...120 
    Theme 5: Problematising transition points……....122 
   Section 3 Summary……………………………………....123 
 
Chapter 6:   Findings:  The perspectives of key informant, Dr Pat Nolan.....124 
  Introduction………………………………………………………124 
Theme 1: Evaluation of middle level provision….124 
Theme 2: Recognition of middle level education..126 
Theme 3: An outmoded education system……….129 
Theme 4: Institutional conservatism……………..130 
Theme 5: The paradox of NZ education…………132 
  
Theme 6: Responsive pedagogy for the middle…133  
Theme 7: Middle level teacher preparation……...135 
Theme 8: A way forward………………………..137 
  Summary………………………………………………………...138 
 
Chapter 7: Findings:  The Australian Perspective………………………..141 
  Introduction………………………………………………………141 
  The Programmes…………………………………………………141 
  Common Features of Programmes………………………………142 
   Theme 1: A commitment to middle level education…….142 
   Theme 2: An authentic literature base…………………...143 
   Theme 3: The essential elements of programmes…….....143 
   Theme 4: Dual foci in programmes……………………..144 
   Theme 5: A congruent teaching approach………………145 
   Theme 6: The importance of relationships……………...145 
   Theme 7: Teaching practicum in middle level settings…146 
   Theme 8: The evaluation of programmes…………….....148 
   Theme 9: Ongoing factors influencing sustainability…...149 
  Chapter Summary……………………………………………......151 
 
Chapter 8: Findings:  The American Perspective…………………………153 
  Introduction………………………………………………………153 
  The Programmes…………………………………………………154 
   Theme 1: A clear vision and philosophy………………...155 
   Theme 2: Commitment to middle level education………156 
   Theme 3: Institutional support for programmes…………157 
   Theme 4: Dual foci in programmes……………………...158 
   Theme 5: The centrality of middle level literature………161 
   Theme 6: Modelling of responsive pedagogy…………...162 
   Theme 7: Students’ field experiences at middle levels….164 
   Theme 8: Importance of professional development……..166 
   Theme 9: Rigorous accreditation and evaluation………..167 
   Theme 10: Advocacy for teacher preparation…………...169 
  Summary………………………………………………………...170 
  
 
Chapter 9: Discussion, Conclusions and Recommendations…………….172 
  Section 1: Background to the study…………………………….172 
  Section 2: The theoretical investigation………………………...173 
  Section 3: Investigating the New Zealand context……………..176 
  Section 4: Investigating provision (New Zealand institutions)...177 
  Section 5: Dr. Pat Nolan’s perspective…………………………181 
  Section 6: Contrasting international perspectives………………183 
  Section 7: Further research……………………………………..184 
  Section 8: Conclusions and recommendations…………………184 
 
References     …………………………………………………………………..189 
 
Appendices    …………………………………………………………………..204 
 
  Appendix A: Table showing results of web-based search……...204 
   
Appendix B: Information Sheet (NZ institutions)……………...205 
 
Appendix C: Informed Consent Form (NZ institutions)……….207 
 
                        Appendix D: Interview schedule for NZ teacher educators……208  
(Initial Teacher Education). 
                         
Appendix E: Interview schedule for NZ teacher educators……209        
(In-service professional development). 
 
Appendix F: Interview schedule for Dr. Pat Nolan…………….210 
 
Appendix G: Interview schedule for international teacher  
                      educators………………………………………....211 
 
 
